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Abstract 
Impact of challenging behaviours in young children in school and families can lead to more serious challenges in adolescence 
and adulthood. The study aimed at ameliorating the effect of challenging behaviours on children and families using the early 
impact (EI) programme: an intervention frame work that can be utilized by early childhood professionals, 40 pre-school children 
age 4-6 years were drawn from 5 pre-schools in Ado town in Nigerian. Parental consent to participate in the programme was 
sought. Children considered to be at great risk for the development of behaviours difficulties were identified. The school 
component of the EI programme consist of a classroom curriculum which was administered by teacher aid .The EI curriculum 
consists of 10 sessions of 15 -30 minutes duration .Teachers involved in the evaluation completed the teachers’ version of the 
strength and the difficulties questionnaire (SDQ) at baseline post intervention and at 6 months follow up. At post intervention, the 
finding drawn from the teacher response derived from the (SDQ) Questionnaire revealed a significant reduction in challenging 
behaviours in children in the experimental group in comparison to children assigned to control conditions. The school component 
of the early impact highlight how intervention could assist children who are more susceptible to the development of challenging 
behaviour. Future research in the design and implementation of early intervention and prevention were recommended as a means 
of future practices in the science of prevention of serious challenging behaviours among children. 
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Introduction 
The issue of supporting children with challenging behaviour has been an ongoing problem in Nigerian schools. 
Research in early intervention and prevention recognize the significant impact that ecological intervention frame 
work have in reducing the incidence of challenging behaviours in children. Nigerian teachers often report that they 
require additional support to address the needs of children with behaviour problems in the classroom (Little 2004). 
At this point information or resources and services used by teachers to support the students with challenging 
behaviours in the regular classes seem to be limited in Nigeria. 
 In the last 50 years, there had been an emerging shift in specific practices associated with helping in areas 
including social welfare and education from a focus on problems and deficits to a strengthens-based approach that 
acknowledges an individual’s competencies and resources(Coher 1987), Howard and Dryden 1999). The key focus 
underlying strength-based practice is the encouragement of individuals to recognize opportunities and solution in 
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contrast to traditional approaches that emphasize problems and deficits (Weick, Rapp, Sullion and Kisthardt 1989) 
strength-based practitioners are informed by an under pinning philosophy that children have capacities, competences 
and resources that can build resilience to assist in over-coming adversity (Saleebey 2002). 
 Given that many existing early intervention and prevention for children with challenging behaviours 
ms, consideration needs to be given to the development 
of programme designs that are under girded by strengths-based principles. 
 The early impact programme for (E1) is an early intervention and prevention programme for children with 
challenging behaviours. Challenging behaviours in young children include verbal aggression, impulsivity violence 
and/or infringe upon the right of others (Frick 1998). Given that behavioural challenge develop early in an 
challenging behaviour become apparent (Greenberg, Domitrovich & Bumbarget 1999). 
 Recent studies have been conducted that support the efficacy of a range of early intervention and 
prevention programmes for children with behavioural issue (conduct problem prevention research group 2002) such 
programmes are designed to ameliorate the ef
increase the susceptibility towards the development of challenging behaviour. Such factors are usually categorized 
rament, callous-unemotional, genetic 
associated effects. Also factors such as school organization and socio-demographic characteristic, peer relationships 
could also increase children susceptivity towards the development of challenging behaviour. 
 The issue of challenging behaviours, such as aggression, impulsivity and other forms of behaviour which 
infringe upon the right of other children had been or on-going 
problem in most Nigerian schools, information, resources or services used by teachers to support the students with 
challenging behaviours in the regular classes seems to be limited in Nigerian schools. Furthermore specific practices 
associated with helping with challenging behaviour in the areas including social welfare and education seem to 
focus on problem and deficit approach rather than focusing on approaches which could assist the child in developing 
a consolidated understanding of their strength and resources available to them. Consideration needs to be given to 
the development of design that could emphasize strength-based principles which could be utilized by early 
childhood teacher in the classroom setting, hence the need for this study. 
Purpose of the Study 
 The purpose of this study is to investigate the effect of early impact programme on the child competences 
in Ekiti State, Nigeria. 
 In view of the problem raised above concerning the use of the approach for ameliorating challenging 
behaviours, the following general questions and hypotheses are raised. 
1. What is the mean score and standard deviation of the challenging behaviours in the baseline, post 
intervention and at 6 months and above. 
Hypotheses 
1. There will be no significant difference in the mean score of impulsivity of those in the experimental group 
compared with the mean score of the control group 
2. There is no significant difference in the mean score of anger of those in the experimental group when 
compared with the mean score of anger of the control group  
3. There will be no significant difference in the mean score of other inappropriate behaviour of those in the 
experimental group when compared with the mean score of the control group. 
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Methodology 
 The study utilized a pretest-post test experimental design for the study and a 6 month follow up was also 
done. The pre-test before the experiment was used to establish the baseline of the children to be used while the post 
intervention after the experiment was used to measure the difference in the challenging behaviour.  
 Forty children were assigned to two groups, the control and the experimental groups. The two groups were 
given pre-test before the experiment commences, also they responded to the post test after those in the experimental 
group have been exposed to treatment. The evaluation of the early intervention programmes was undertaken, 
involving a randomized control trial including 40 pre-school children aged 4-6 years. The children were drawn from 
5 pre-schools in Ado-town in Ekiti State, Nigeria. All children who received parental consent to participate in the 
trial were screened to determine participant suitably and to identify those who were considered at greater risk for on-
going challenging behaviour using a class list, participant suitability criteria and a description of externalizing 
behaviours as a means of identifying those considered to be at greater risk for development of behavioural 
difficulties. Teachers involv
Questionnaire at baseline, post intervention and 6 months and above. Teachers self report measure was also used to 
collect data for the study. A functional rather that categorical approach was taken to identification of students with 
severe challenging behaviour. Students with severe challenging behaviour were defined as those currently enrolled 
in the school, or those that had been enrolled in the past 18 months, who exhibited severe behaviour disturbance that 
persisted for a prolonged period despite extra ordinary efforts. Such students needed to meet all the following 
criteria: presenting behaviour was more than a temporary expected response to stressful events in the environment 
and continued for more than 6 months. The students have been referred outside the classroom for support in regard 
to challenging behaviour (e.g to school executive, counsellor, special education support teacher, psychologist, 
behavioural support specialist). The presenting behaviour was unresponsive to competent general education 
classroom management. The student have been withdrawn from classroom on multiple occasions because of 
presenting behaviour or considered at high risk of being withdrawn 
included removal from class or removal from school. The behaviour exhibited severely adversely affected the 
 
 T
provide information which are relevant to the present report. The definition of challenging behaviour was 
subsequently presented. Respondents were asked to specify the number of complaints about students over the past 6 
months, injuries to other students, staff or themselves. Subsequently, respondents were asked to rate the impact of 
identified students on both staff and student welfare (no impact, some impact, strong impact) and then indicate the 
staff days lost to stress related leave over the past 6 months associated with the behaviour of an identified students. 
Respondents were asked to indicate the number of hours executive staff spent per month dealing directly with 
students on a 5 point Likert type scale from very low (1) to very high (5) with average (3) being in the midpoint. 
They were also asked to rate the attitude of the school to support the students on a parallel 5 point Likert type scale, 
from very negative (1) to very positive (5) with average (3) being the midpoint. 
 The instrument was validated using face, content and construct validation procedures. Three experts were 
involved in the face and content validation, the experts checked and determined at face value the appropriateness of 
the instrument on measuring up what was studied. They ascertained that the instrument contained the appropriate 
items that could elicit the intended responses on challenging behaviour of children from their teachers or support 
person. The instrument has a correlation coefficient of 0.80. on correlation of the test administration when the test 
scores of the Strength Difficulties Questionnaire on 5 pre school children were correlated with another standardized 
questionnaire (SDQL). This shows (SDQ) measures the same construct with the (SDQL). This shows that the 
strength difficulties questionnaire could measure the same construct. A reliability test was carried out on 6 children 
from another town, these children would not take part in the final study. A reliability co-efficient of 0.76 was 
obtained. 
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 Teachers involved in the evaluation completed the teachers
questionnaire (SDQ) at baseline, post intervention and at 6 months follow up. Teachers self report measure was also 
used to collect the data for the study. The data generated were analysed using means and standard deviation for the 
descriptive analysis). Analyses of co-variance was used to test all the hypotheses. All hypotheses were tested at 0.05 
level of significance. 
Research Material 
 The research material was a school component of the early impact programme, which consists of a 
classroom curriculum that can be universally applied; it is a specific child management strategy that the early 
individual brings to the broader class groups. It consists of 10 sessions of 15 to 30 minutes classroom duration. The 
content include: The significance of rules and consequences and how they impact upon behavioural choices. Here 
the teacher and the class group work together to formulate series of simple class rules. Furthermore the teacher 
examines with the student some of the likely consequences of inappropriate behaviour. Other content include the 
importance of valuing each individual and identifying the unique strengths and abilities that each child brings to the 
broader class group, others are specific experiences of learning that teach children how to engage in constructive 
turn taking behaviour, experiences include role play and encouragement as each child demonstrate effective use of 
such skills to foster individual empowerment. Teaching of positive communication exchange including personal 
greetings, this includes how children can speak to one another and to adults to promote positive engements. Other 
areas 
assertive statement and body carriage; teaching children to manage situations where they feel threatened or 
frustrated. Managing anger and frustrat
strength and building on perceived weakness. At the end children are allowed to identify the positive things they 
have learnt.  
 As part of the early impact programme, teachers received training prior to the commencement of the 
academic year and a school counsellor or support teacher familiar with the EI programme design and content could 
carry out the training. 
 As part of the implementation process, teachers were provided with accompanying training manual that 
serve as a guide to assist them in the classroom. The manual is titled encouragement positive behaviour in the 
classroom. 
 The other feature of the early impact programme includes one-on-one support for children whose 
behaviours are particularly challenging. Such children are usually identified as being more at risk for on-going 
behaviours problems based on the classroom teacher observation and experience in working with the child.  
 The support person or counsellor works through the early impact programme for approximately one half 
hour session each week, assuming the role of the mentor to guide the child and offer remedial assistance to help the 
child in regulation of their behaviour. The support person liaises regularly with the classroom teacher and devises 
goals that focus on addressing specific behavioural challenge and formulates learning experiences that complement 
the activities and content explored in the early impact programme. Furthermore the support person is encouraged to 
be applied in the home setting. 
Descriptive Analysis 
 What is the means and standard deviation of these groups? 
Variable  Group Pre-Test  Post-Test 
  Mean S.D. Mean S.D 
Impulsivity Experimental 10.42 18.86 22.19 0.94 
 Control  10.38 2.47 11.27 1.66 
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Anger Experimental 14.18 3.34 19.40 3.4 
 Control  13.96 0.16 14.88 0.64 
Other inappropriate behaviour Experimental 20.44 2.18 29.48 1.94 
 Control  20.37 0.43 21.04 2.48 
 Table (1) shows the mean score and standard deviation of the children the measure of impulsivity, anger 
and the inappropriate behaviour. The post test means of the be experimental group of each variable are 22.19, 19.40 
and 29.48 respectively while that of control is 11.27, 14.80 and 21.04 respectively. It implies that early impact has 
effect on the measure of impulsivity, anger and other inappropriate behaviour. 
Hypotheses Testing 
 This sector deals with the hypotheses generated for the study using the appropriate statistical test and tested 
at 0.05 level of significance. 
Hypothesis One: There is no significant difference in the mean score of impulsivity of those in the experimental 
group when compared with the means score of those in the control group. 
Table 2: ANOVA showing the measure of impulsivity in the experimental and control group 
Source SS df MS fcal ftable P  
Covarite (Pre-test) 46.393 1 46.393 102.355 4.17 0.000 
Group 11.988 1 11.988 26.434 4.17 0.000 
Error 16.767 37   0.453    
Correct 63.375 39     
Total 2869.000      
 Table 2 shows that tcal (26.434) is greater than ftable (4.17) at 0.05 level of significance. Therefore, the null 
early impact programme when compared with the mean score of the control group. 
Hypothesis Two: There is no significant difference in the mean score of anger of those in the experimental group 
after early impact programme when compared with the control group. 
Table 3: ANOVA showing the measure of anger in the experimental and control group 
Source SS df MS fcal ftable P  
Covarite (Pre-test)     24.260 1 24.260 3.280 4.17 0.078 
Group 6984.469 1 6784.469 944.400 4.17 0.000 
Error   273.640 37       7.398    
Correct 7267.500 39     
Total 2869.000      
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 The null hypothesis is rejected since fcal (944.400) is greater than ftable (4.17) at 0.05 level of significance. 
Therefore there is a significant change in the mean score of anger after early impact programme when compared 
with the mean score of the control group. 
Hypothesis Three: There will be no difference in the mean score of other inappropriate behaviour in the 
experimental group when compared with the control group. 
Table 4 showing the measure of other inappropriate behaviour on experimental and control group 
Source SS df MS fcal ftable P  
Covarite (Pre-test)     10.691 1 10.691 11.364 4.17 0.002 
Group     47.315 1 43.315 50.293 4.17 0.000 
Error     34.800 37   0.941    
Correct     39.600 39     
Total 1256.000      
 
 The null hypothesis is rejected at 0.05 level of significance f = 50.293, P, 0.05). Therefore, there will be no 
significant difference in the mean score other inappropriate behaviour of those in the experimental and control 
group. This implies that early impact programme is effective. 
Discussion 
 The study investigates the effect of early impact of programme on the child competences in Ekiti State of 
Nigeria. The mean score and standard deviation in the measure of impulsivity anger and other inappropriate 
behaviours shows that early impact programme has effect on the measure of impulsivity, anger and the other 
inappropriate challenging behaviours of children. 
 Hypothesis one sought to find out if there would be a significant change in the mean score of impulsivity 
after early impact programme. The mean score of the children impulsivity in the experimental group was compared 
with the control group. The result of the hypothesis shows there was a significant change in the mean score of 
impulsivity after early impact programme. The findings of this research is supported by that of conduct problem 
prevention research group, 2002, Larmar Dadds and Shocket, 2006 who reported that early impact programme has 
significant impact in reducing the incidence of challenging behaviours in children. This is because early impact 
-going challenging 
behaviours. The impact of the efficacy of early impact programme as on early intervention and prevention 
programme is not surprising. This is because the programme framework encourages positive responses in the child 
and assists the child in developing a consolidated understanding of his strength and resources available to them. 
 Hypothesis two sought to find out if there would be a significant difference in the measure of anger in the 
experimental and control group after early impact programme. The mean score of those in the experimental group 
were compared with those of the control group. The result of the hypothesis shows there was a significant change. 
This finding is consistent with that Webster-stration Reid and Baydar (2001) of early impact programme has a 
reducing incidence of challenging behaviours in young children, these behaviours include aggression, impulsivity 
that the effect of early impact programme is prom
programme consists of a classroom curriculum that can be universally applied and which the childhood teacher 
contribution that the individual brings to the broader class group. 
 Hypothesis three sought to find out if there would be a significant difference in be means score of other 
inappropriate behaviours of children after the experiment. The mean score of those in the experimental group where 
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compared with those of the control group. The result of the other challenging behaviours over-time. There was a 
significant difference in the measure of inappropriate behaviour of those in the experimental group and those in the 
control group. The finding agrees with that of Greenberg, Domitrovich and Bumbarger, 1999 who indicated that 
recent studies have been conducted that support the efficacy of a range of early intervention and prevention 
programmes for children with behavioural issues. This may be so because such programmes are designed to 
ameliorate the effects of specific factors identified 
the development of challenging behaviour. The early impact programme might be efficient because it is a key focus 
underlying strength-based practice in the encouragement of the individual that recognize opportunities and solutions 
in contrast to traditional approaches to helping that emphasise problems and deficits (Weick, Rapp, Sullivan and 
Kisthardt 1989). 
Conclusion 
 This paper has provided an overview of the EI programme, a recently evaluated early intervention 
programme for children with challenging behaviours. The school component of the programmes framework was 
identified in order to highlight how intervention serves to assist children who are more susceptible to the 
development of challenging behaviours. Furthermore, recent evaluation provides support for the programmes 
effectiveness in reducing the incidence of challenging behaviours in young children. Young children are important 
resources in Nigeria who needs early impact programme. The challenge is in creating ways of meeting the needs of 
these young ones. 
Recommendations 
 Early impact programme should be recommended for Nigeria schools to help ameliorate the effect of 
challenging behaviours in young children. Since these challenging behaviours can impact upon school and families 
and can lead to more serious challenges in adolescence and adulthood. Nigerians need to pay much importance in 
early intervention and prevention programme that serve to draw on child competencies to ameliorate some of the 
-going challenging behaviours. 
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